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CURRENT EDUCATIONAL PROGRAMS FOR DISADVANTAGED CHILDREN 
HAVE BEEN OF THREE TYPES—TRADITIONAL PATTERNS AND PRACTICES, 
TRADITIONAL PATTERNS WITH SOME CHANGE OR INNOVATIONS, AND 
INNOVATIVE PROGRAMS. A VARIETY OF INNOVATIVE PROGRAMS, BASED 
ON INQUIRY, DEVELOPMENT, DIFFUSION, UTILIZATION, AND 
EVALUATION, HAVE MOST SUCCESSFULLY MET THE REQUIREMENTS OF 
ASSISTING INDIVIDUAL DISADVANTAGED CHILDREN. RESEARCH HAS 
SUGGESTED THAT, COMPARED WITH A MIDDLE-CLASS CHILD, A 
DISADVANTAGED CHILO MAY HAVE A VARIETY OF EMOTIONAL, 
PERSONALITY, AND ATTITUDINAL DIFFERENCES IN SCHOOL. HOME AND 
COMMUNITY ENVIRONMENTAL CHARACTERISTICS ARE PRESENTED. 
OBSERVATIONS ABOUT THE USE OF TEST MATERIALS, CONCLUSIONS 
ABOUT SCHOOL APART FROM TEACHING AND LEARNING SITUATIONS, AND 
TEACHING AND LEARNING TECHNIQUES ARE OFFERED. GUIDANCE 
COUNSELORS, WIDER OPTIMUM CONDITIONS WITH FOCUSED AND LIMITED 
FUNCTIONS, HAVE BEEN A POSITIVE AND EFFECTIVE FORCE. (WR) 
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ftere are many ambivalent feelings expressed about progress for disadvantaged 
children sad young people which are linked with the various wMO”P9v»rt7 programs 
sponsored by tils national gorenxaect Nany of the statenants are negative but des¬ 
pite the political iaaaan d a sa 0 the critidsneo the sane tines g laring mistakes? the 
Misundersta nd nga c the per sonal failures and the failures of gov e rnment machinery to 
function on reescnable time schedules t there is general recognition that suah pro-' 
grans have great potential and hope not ^aly for the disadvantaged but for eds*?a=> 
tion and the nation in general? 

Jbr educe tino the so programs present a challenge at one of our weakest points 
but also present opportunities to experiment with eld ideas which need farther «er£- 
flea tion as well as new ideas which have great promise but which would not receive 
f i nanci al support on a priority basis through regular educational channel s? Research 
stag*® that te ac her s ris shied sway fron such programs ere now f*»«ttwg that 
with the disadvantaged presents eat. of their biggest professional and 

that they are finding status in teaching these y o ung s t er s when they ted often been 
condi tion ed to feel were doomed to failure and that there was little use westing 
tins on them. 

One question mast be asked and answered in all efforts can behalf of the die- 
advantaged regardless ef the level of the program; 
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T9se pro^Taas which fallow traditi(«jEal educational patterns ape usually %£. the 
area of reading or a particular subject natter field involving- tutoring ®r same type 
of medial work- The emphasis @o readings is ©f c©ure$ c a natural f^cua siare stae 
*t Hie mat serious problems s f the disadvantaged child is in this area- Host dis¬ 
advantaged youngsters have severe reading prsbleas Seme funded progress at one ties 
were in the area of remedial readiog 0 although rested!*! reading programs* have asfc 
been particularly effective when developed aa a asperate program 

Wtat has been said of medial reading programs is also true far asst tutoring 
programs which have stayed in bounds of traditional tutoring practices and learning 
procedures- It is true also for most traditional group progress which ais at 
seating lacks in the individual e background without thoroughly recsge&ziag the 4*p@rt= 
ance at individual differences in the seed pattern ©f disadvantaged ymaagsters- 

Traditional type pragmas baaed es conpetitiott between 8«ei©=ecsneaie class 
youngsters without adequate follow-up for the disadvantaged groups are el eg in ques- 
tioo- In offering the traditional type program t& disadvantaged youngsters? education 
ie placed in a position of prescribing a larger dose of what already has failed to 
work with the asperity of these youngsters- 

Ihere are few program which center on a *inir\*t lade in the disadvantaged 
youngsters development which hare proven of great prsadw to these children- Iba 
remedial reading programs alone or the tutoring programs alone are examples- The prob- 
Ians of the disadvantaged youngster are too complex to be solved by helping him sve? 
one stu mblin g block- there must be a broader approach- Sfer this reason alone the 
traditional program with additives or which has been modified to better serve 
multiple need areas baa a much greater chance of success- 

The modifications which have been —^ in programs for the disadvantaged 
youngsters take many forms but few have bean very startling- Most m©d£ficeti:«m have 

bams 

1° 5® daos else (15 seems to be an optima class else for disadvantaged classes), 

2-> She use cf additional teachers serving either as co-workers or under a master 
t ea cher (in some oases as many as throe teachers have served s class of 15 
atudente)o This arrangement makes possible individual attention, diversified 
programs,, mealier groups, and has a tendency to minimise the need for die= 
sipline- 

5- The use of loa-profesa&onal teacher aids in addition to the teachers 

(Usually aalected from the r jmnrnity apenaoring the program and from the lewer- 
aocio-ecoaamtc leva! hame K 

4- The mam of parents, college and high schoo l students? and ether volsmtser 
•where (Uwelly with a special e mpha si s or who can assist with tripe, 
recreational program*;,. ate’ - 

fo Provisions for a pod al e q uip m ent and study programs (Mere visual aids? 
dosed circuit television, overhead projectora? fUas c film strips, tape 
recordings etc)o 

6. Enrichment progress such as trips, visits to moseams, the zoo? and histor¬ 
ical spots of interest- 

?-> The better s pacing of time for learning, grading end promotion- 

p T *»« or more emphasis on tests* 

r v -: re esphetes in heme visitation and working with parents* 

■ 0 fecial type in- service programs for teachers* 

*•- facial programs for parents to acquaint them with the program? enlist their 
support and providing lectures, study groups, filass to increase ti^slr know* 
ledge vf child bahavicr- 
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« toking more intensified use of guidance and counseling services with about 
the same adaptations with regard t& numbers r reduced counseling loads and 
work with parents as used with education in general- 

13- Adaptations in the curriculun to sake provisions for special emphasis pro® 
gnmo and more appropriate reading materials., 

14« Experimentation with various types of homogeneous and noa-honogenecus groups- 

I5« Oee of \agreded system through the first three grades- 

16- Breakfast and lunch progress steaaing free general health eophasls programs- 

A good example of how programs involving a multiplicity of factors cones nearer 
achieving results for disadvantaged children than programs centering «n a single 
eophaais is the program at feoaevalt Junior High School in Tulsa- When the majority gf 
•tudanta in a funded pxogzsa uero provided a balanced breakfast they improved not only 
in school subjects but in t he i r attitudes toward their teachers and the scfcnol as well- 
Without the breakfast they were lethargic and indifferent- 

Programs amphasiaiug' innovation are much more difficult to find- Some author^ 
lties point our that innovative ideas usually require the kind of specialised per- 
sxuul that are not only hard to find but also hard ta train- Host school personnel 
havo as yet not been up to the task- At least they have not been adept at develop¬ 
ing inn 0 va||vg^gggpa^ although Head Start and some of the coununity action pro- 
gremm are 4 innovative- Many tinea such progr a ms axe confused with tra¬ 

ditional addative and adaptive programs which indicate that not all people working 
with meh programs know of what an innovative program consists 

A consultant for the United States Office of Sducation has outlined what he 
states aim the four cas o ntl a lw for an innovative program. These essentials am 
re se ar oh or * detelcanBttt.. diffusion- and utilisation- a fifth essential might 
ho estimation- On a practical basis this night bo interpreted to means a s e s s rc h or 
inquiry to determine the needs of pupilSo the development of programs to meet the 
naeda e the diffusion of the program developed on a pilf t or ex periment al basis aud 
^ the people who are to operate the programs potting the program into operation 
and then n ret urn to research an. evaluation- 

ftmo isnceative prognms have developed- h owever g which can he used as guide¬ 
lines 

X« Srts g Title X fads for a program in a M rl ra^-^aTT* 1 nn **■"" ”'i} * y was de¬ 
v elop ed whic h peraitted sensitive and experienced teachers to involve thmaeelvep with 
ehUdran at the coununity level by visiting their hones, loafing with them in their 
natural habitats,, particularly in church activities, reading to them, and other 
activities- ftoy were not intruders- Largely they nads thimselvso available to die- 
toah and plan with toon in aetivitiem the children found imp ortan t- They worked with 

2» totter program permitted counselors and social workers to operate in a co m 
■■tty to ocmtact and talk site parents about problems which were important to than 
to toot would give them greater insight into the problems of their yonogsterso Tbs 
nnmmmfty sc ho ol ass their heme boss? 

% Pscpsm o a r lglss tlng in s e vera l parts of too cou ntr y utilise mobile elans- 
zooms to serve disadvantaged youngsters and parents in rami areas. Library facilities 
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5o Ibe Beaton public echeels hare crodueted a program which ie designed t® re- 
shape all asf9Cta of the school pragma Including experiments with the curricula*use 
©f different tea chin g sty*, as t and use of new na'fcer&als- 

60 Bcnedial pragmas which include a thorough diagasetic program., pre=«f-junae!ing 
programs for both parents and students,; in-service programs for teachers and c®unaselors„ 
and intensive individual instruction and guidance as r.eeded 

7 o The development K't intensive guidance and x?aunaeling programs fter students-. 
par«its 0 and teachers wfc'ch utilise severed several types of specialists la a team 
approach and with ease loads reduced tr? approximately 50 students. 

8r. The devel$paent of pilot progress to experiment with non-grsded instrosti-saal 
prog raatB c cultural enrichment progress * summer «dw©at§i&aal=recreational progress £n» 
tensive work in language r arithmetic. special work in art.-, music and dramatise- 

9 c Special experimental progress to try out different teaching and J sarcing pro¬ 
cedures with disadvantaged youngsterso 

-0 3 es of programs demanding special equipment and study facilities sush as film- 
festivals with the use of psychiatrists or a psychologist as a part ©f parent edhisa.-- 
tion programs 

Orca^p therapy progress for counselors led by a psychiatrist trained as a group 
therapist where counselors could get their hair dswn and talk about their problems witi^ 
out threat or pressure 

12 « Projects euch as those in Tulsa and Minneapolis which include special physleal 
fitness and health Instruction along with free breakfasts and lunches. Instrusticna are 
given to parents in order t® prepare them to carry en die program 

IJ-. Special programs for teachers to help then develop a mental health emphasis 
in their teaching. 

I 4 o Projects utilising State Department and College and University staffs as 
consultants in designing programs <ea an “let 1 a try something new bast*" and in the 
development of programs designed to meet local csanrunity seeds. 

Kane of these programs, c© natter fcsv well designed can be regarded as ends in 
Munoalveso ®iey will*, however* dose some gaps and provide ^ppoartunities te try gut 
«sny ids®* end test hypotheses which may cause educators t» re-evaluate many thin gs 
th*y are now doing without reason for doing them except that it has always been pert 
farmed in this way- They may also inspire teachers t& be mere veafnres&ae in their 
outlook. 

Through t hese programs it will be possible to study the characteristics @f dis- 
advantaged youngsters and pinpoint these who are suffering fro* mlnutzacian Q idexa 
**** ***** '** h * v * *P ecl * i prohlsaa that need early attentions, locate those who 
stay away from school because they la ck wan clothes, find those who need dental a nd 
attention*, identify the dropouts and find the reason why they regard scho ol 
the way they do and the extent of their deprivation- 

lie oaa also find cut a groat deal about counseling and and the type of 

guidance sexvlv«e they need*, how they Iron, and tee type of classroom atmosphere 
which produoes tee best results° 

dll of these things tee programs for disadvantaged youn g s ter s can offer us if 
we *ro intelligent and wise enough to utilise then, Yhat we can learn will gw far be- 
ywsd any c a s h vaiaos placed an such programs. 

jjikP W gAP k frMipgn FfiQft BBSEABCH 

Several observers reporting to tee Baticeai Cscferapoe ne Bdueatiro jfor tee 
£i£&£&32ftfl& Beted teat tesro is net roly reluctant interest but downr_gfct apathy 
toward research by aaay new en g a g ed in various progress for tee disadvantaged, it baa 
been pointed <mt also teat witeextt adequate research new education will be dealing 
with essentially the same problems ten years from sow- 
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Probably the dirth of research at the present time and at least part $f the 
apathy toward research can be traoedn in part at leasts to the fact that the progress 
fer tiie disadvantaged as a whole hare a relatively abort history. 

What research that has been conducted to date has pro-ueed relatively few new 
or startling results despite the asphasia in sobs progress on inoovatlcm. It is 
possible that sore innovations have been tried that have not worked or wbieh need 
further research before they can be used with confidence than those that have worked-, 

following conclusions about disadvantaged progress and children seen to 
have aoxe than ordinary support fron experiences and research free current projects* 

ef ™ tr offbrt has bean na de to list the characteristics of the disadvan taged 
child. On list of reported charoatsristics has not always been consistent fron oes 
study to another but it nay at least be hypothesised that in contrast t© the middle- 
class child the disadvantaged child will tend to be% 
lo Less verbal 

2© More fearful of strangers 
3© Lass seif-confident 

4« less motivated toward scholastic and academic achievement 
5« Loss competitive in the intellectual realm 
6. More irritable and surley 

7" less conforming to middle-class none af bdiavl^r and conduc t 

8 . Ron apt to be M^ngnoi 

9. Less exposed to intellectual stimulation in the home 

10 . Less varied in recreational outlets 

11. Lass knowledgeable about world outside of their immediate nei g hb orhood 
I2<- Hon likely to shy sway from challenging sad competitive situations in the 

dsnnch 

I3c Hon likely to be experiencing trouble in completing developmental tasks 

14© Hon likely to attend inferior schools 

15© Hon likely to dislike school 

I 6 o Hon likely to see little p u r po se in school 

I7« Less likely to want to plsaae his parents, t e ac h er s or other adults© 

I 8 o Lass likely to live 19 to parent* t ea ch e r or adult expectations 
19" Less likely to try his beet to achieve well in school 
20, Hon likely to be conditioned early to failure in school 
21 - ton likely to mood Inodists and tangible rewards in learning situations 
22" Hon likely to possess feelings of inadequacy and inferiority 
25° ton likely to ehov aggression end hostility as regular patterns of behavior 
24, Loos likely to hove worked cut definite goals and purposes till oh conform to 
sdhod sta n dards or so guides for hie on erhfrrwants 
25© leee likely to have a balanced development 
2d© Leee likel y to reosive support and ancon regnant at heme for 

27© Leas likel y to grow 19 in beam or neighborhood enircmment which permits 
fhU utilisation of their potentials sad abilities 
28© ton likely to experience nslnotriciaa sad to have developed poor health 
habits© 

29© Hon li k el y to have s negative and selfUrejectiag self-conce p t 

50© Hon likely to he l eapt in transfer learnin g 

51© ton likely to look ability to associate iden 

32© ton likely to be oeif-ooaseloua 

33© Leee likely to he ponUtent in school work 



Lees likely vs take initiative La class 3 >r peer activities unless a designat¬ 
ed leads# 

560 Less l£k©iy to be eager tx? make a gswd impression csn adults 

iaiitle has beer, found in the literature emphasizing the $*?.«! td-ye attributes of 
the disadvantaged youngsters-, This Bay be an .indisation as t* Ids teachers 6 counselors 
and 4 the re vh® wsrk with the® regard the disadvantaged youngs tt-rsc Soste authorities 
psint *>&t that despite the negative aspect of these characteristics they can b© taw& 3 = 
ated int<§ positive g®* 2 s and purposes in developing programs for these ystta ga feers- 

Gcrdon and Kilkerson* have pointed s,ut that in addition to the study ©f the 
child research absut the disadvantaged has centered largely in studies of the environ- 
sent which includes th* borne c the scfcsolc and the scmamity and the asr«>,ng 

process- 

Research focused on the environment &f the disadvantaged child has revealed 
the fallowing about the heme and community environment of these youngsters; 

1- Typical parents ©f the disadvantaged youngsters have leas than an eighth 
grade educations- In many instances he has been a dropout with a limited 
school background- 

2 - Epical disadvantaged youngsters usually ©gate from (y^er=cxowded and poorly 
furnished hones with few modern conveniences and which offers little pri^rasy- 
?br these reasons youngsters very earl/ find other placed to spend their 
time 

3- Disadvantaged children usually came from economically depressed homes attri= 
bused largely to the absent c non-producing- &r marginal bre adwinner - 

4- The parent or parects c if employed,, is likely to be employed as an 

ex service worker in a Job which offers little opportunity to advance or 
■owe upward. 

5= Corporal punishment at home likely U> be 1h© rule rather than the exception.. 

60 Parents af disadvantaged are limited in ready potential for toward mobility- 

?n Both in the heme and the o&msxmiiy the disadvantaged youngster likely t® be 
subjected to wsIuob and expectations which tend to conflict with achsoi values- 

8 - Parents and ether adults with whom the disadvantaged youngster ceoes iate 
contact is not likely to be a "culture earr^er” of middle-class values- 

9- Disadvantaged youngsters leas likely to be exceed to intellectually stimu¬ 
lating material s in the he*me 0 

SC- So^ssse of the l ig a tin g influence of their environment they are less kngvledg*= 
able about msrld outside of their immediate neighborhood than other youngsters- 

II- The concern of parents of disadvantaged children with security a,vl survival 
and the remii ing concern for short-term g&als frequently does not provide 
these children mitt the peycfadogleal mind set f© r typed of edna*= 

tion which dmunda long term plasnlag- 

I2c The environment of the disadvantaged youngster may frequently be emotionally 
ever*siianXatiag beca use of the frustrations and demands be must fhee- 

13- Parents of disadvantaged youngsters may ac thDroo^dy a v oroe n p haalsa the need 
for an education tint they may cause children to develop «■»»—goals- 

14^ A basis for peychologlaal and spiritual development and composure is 
cuently lacking-. 

T5n The disadvantaged youngster frequently comes from hemes where par en t s are 
present rather than future orientated; as a result these ddldno addon 
are encouraged to sake long-term goals either educeticfaally or vose$le£a^-v 

Ico To face tits world outside of his immediata environment is often sc fright^ 

Gcrttec. Sdauad v and Wiikersone Sexy A- C om pe nsa ting Education for the Pi«*4van^ 
tygedj c. Vev York* College Brtsance Examination Boards 1966 - 
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ening that the disadvantaged youngster eften atteupts to iaalate himself 
from it rather than make an attempt to adjust te vhe demands* 

II The heme life of the disadvantaged youngster la frequently so disorganised 
that the regularity and punctuality required by the school may not be 
qualities necessary f&r survival in his most lameliate environment* 

18* Parent-child ccmmuslcatidn in lover see£n*eoc«)Bi« class families is 
siderable shorter than in middle class families end may be a source of 
many language difficulties* 

Research focused on aspects of the environment related to the school situation 
has revealed the fallowing about the disadvantaged youngster 33 

Ic Research has offered many useful suggestions about jhe use of test materials 
for the disadvantaged youngsters 

a* Standardised tests currently in use present thre-j principal difficulties 
vhen used with disadvantaged minority groups; ( I) They may not provide re¬ 
liable differentiation in the range of minority group scores,, (2} Their 
predictive validity for minority groups may bo quite different from that 
for the standardisation and validity groups, end (3) The validity of their 
interpretotion is strongly dependent upon an adequate understanding of the 
social and cultural background of the group in question* 
bo For many tests there is abuhdant evidence tha 4 children from the lower 
socio-economic levels commonly associated with minority group status tend 
to have smaller spread of scores than children from middle income families P 
and such restrictions in the distribution of scores tend to lower reli¬ 
ability so far as differentiation of measure sent of such groups is con- 
owned* (Anastasia c 1958}* 

Co Test performance of disadvantaged groups dazactexised by greater amount 
of guessing, akipping c and random response e, 
d* It sboulcoe as su m ed that the child from a disadvantaged family will he as 
test-sop h is tic ated as the majority of middle class students* 
a* Test-taking anxiety of a descriptive nature may be more prsvelant in some 
middle class gtoape than in lever class grewpe* 
f * Scores cn mental ability tests such as the Otis Quick Scoring Rental 
Ability Test are regarded as minimal estimates of ability* 
go Scores on personality inventories have very different significance for 
disadvantaged groups than for the population in general., Whenever such in¬ 
ventories tap areas such as home or social adjustment P notivatien c re¬ 
ligion,, beliefs, or social customs the appropria ten e ss of the national 
norms for minority groups should be questioned* Local norms for the 
various minority groups involved eight be in order* 
ho Culturally disadvantaged children tend to fare poorly on ability or 
achievement tests at all levels* 

io The disadvantaged child is often at a disadvantage when he is s e c t ione d 
into classes on toe basis of test scores* 

J* One of toe most consistent findings in rsponreb with disadvantaged 

children is toe decline in academic aptitude and achievement test scores 
with time* The decline represen ts diminished opportunities and decreased 
motivation for learning* 

2c Research has advanced many ccnclueicoa about toe school in ge n e r al apart 
from teaching and learning* the following are significant eaaeplees 
a* Many dis a dvant aged youngsters axe never identified or helped in school* 
be The "aom-graded" classroom where children can engage in t as k s equal to 
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their individuel abilities and net identified by grade levels are ga i n i ng in= 
creased acceptance in many school districts for ail children but it has many 
special ©pp^rtunities for disadvantaged children-, 

Co ihe disadvantaged child should be taught end promoted as dictated by his cun 
abilityp instead of comparison with ether children 
do Bren though class enrollment* for the disadvantaged are usually limited to 

only 15 or 20 students the teacher may still find it necessary to divide classes 
into smaller sections t© obtain the best resultso 
a* In nearly a ll authorities and research workers and others who ha^e 

gained experience working with disadvantaged youngsters have consistently re¬ 
jected suggestions that separate schools be created to deal with the highly 
complex problems of these youngsterso ' n he disadvantaged- it is contended-, have 
always experienced toe much segregation and a separate system would do little 
to help them-, 

f 0 The traditional type of school progress and traditional learning and tea ch i n g 
methods must be modified to be su&sessful with disadvantaged youngsters- 
go Many teachers and counselors who have bven successful with middle class young¬ 
sters have not been able to adjust to working with the disadvantaged youngster-, 
h<. Present research points to the fact that such programs be ginn i n g with Heed 
Start projects may require a special type of personnel which will have to be 
trained "on the spot" through in-service programs- 

3- Resea rch has also advanced many conclusions about teaching and lea rn i n g which auarJ 
be adapted to work with the disadvantaged youngsters- Some of the most significant 
findings ares 

a- They learn best when they can proceed at their own pace- They do not perfora 
wall under pressure or on tiiw-1 left ted projects- 
bo They lean beet in email groups or when they start out in email groups (3 to 6) 
and nova gradually into larger groups- 

c- They can learn best when they participate in the lea rn i n g situation but on a 

graded basis- 

do Rote learning is not at tractive to them- It requires note time and more repeti¬ 
tive practice than for the average child- They are quick to forget what they have 
learned by rote as tt*y have fewer supportive experiences to associate with what 
they have learned* 

e« ^Overlearning" may be a key to successful retention with the majority of this 


fo They are limy to seech more plateaus in the learning where they will neeed 


additional individual attention than other students- 
g-, They give up more easily and need sore supportive encouragement to stick with a 
given assignments, particularly if it is sew or different, than most youngf -ers, 
h« They net he taught hew to listen on s retention basis- 
i- They lack readiness for many school experiences and the t ea cher nay find it 
ne o esaery to help them reach a stage of readiness- 
j« ihrtv*»eg rapport between the teacher and s t ude nt is ess e ntial «> Disadvantaged 
yoageten with their bac kg r o u n d of suspicion and distrust often do not respond 
well to a te a cher with when they cannot identify- 
ko Moat disadvantaged y ou ngsters respond to tutoring only after rapport has bean 


established with the tutor- 

1- hi i n i T irnntnied kindergarten pre-school children respond to p ermi ss i ve teachers 
but they axe also used to more authoritative tr e a tme n t then otter children* 
a- They respond best to tasks which have short time spans- 
n<> They ere likely to be generally inferior in abstract thinking - 
Oe- Their reasoning dominated by inductive ratter than deductive processes- 
' fact nay Unit the child 1 a ability to asks generalisations- 
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p- Likely to be handicapped in their learning because ;f the speech defeats- 
Usually take? disadvantaged children ab&ut a year longer in .reach taatui’e 
forms articulation than other children- 
q- She disadvantaged youngster relatively g$®d at ms-tor learning tasks- 
r- They learn best when the tasks to be learned can be related can be related 
to concrete fleets and servi-ses- 

s- They are mssre likely to depend upsn seal life situations rather than sym¬ 
bolic experiences in developing ideas and skills- 
t- Kindergarten and pre=°88hocsl youngsters enj<sy and participate actively in 
asall^gJnup play therapy groups- 

u- In many instances learning depends on a change in the seif«o©nee;pt of the 
individual- Changing from an individual who thinks he can learn and achieve 
rather than ©s*' kb© thinks or feels he cannot leers or achieve is frequently 
& prerequisite to the full pertioipatisn of the student and may require the 
combined efforts of teachers and counselors- 
v- They learn best when given help in relating and coordinating various aspects 
of their educational experiences- They may., f&r instance- need help in msjrahal- 
tag the various resources open to them in the school and communi ty for a&ivirtg 
their own persona?, problems- 

Guidance is an indispenng.ble aspect of all programs for disadvantaged youngsters 
at all levels but it is aim finding such progress an opportunity to explore and 
experiment with many theories and practices of guidance which have persisted over* the 
years without adequate research t© support and in s&ae instances justify their o®o= 
tinned use- Counselors who have a greatly reduced counseling load as a participant in 
a disadvantaged youth program. f©r iinstanee c not only find it possible to utilize such 
time consuming techniques as the tsaee study but are also finding it possible to dflftdte 
far more time to diagnosis and study of the individual than has been the case in 
regularly established guidance programs- AB a result they have pin=p@iated Informa¬ 
tion about the individual which has made their analysis of individual problems jcgre 
meaningful for the counseling nt the student- Teachers also have found that the 
counselor has been far n@re helpful to then in identifying specific needs and problems 
•hen they have had the time for a acre intensified study of the individual- 3s prefit- 
able has the intensified study of the individual proven to the teacher that some who 
have tried it say that aa much time should be spent by the teacher in studying the 
student as in org an is i ng what they are going to teach to Mm- 

It is possible that guidance and school counseling may discover programs for tho 
disadvantaged an opportunity to demonstrate hew effectively guidance can serve young 
people when optimum conditions ere met- 

Uses whi c h have been made of guidance counselors in programs for the dlesdvant- 
aged are far more conce nt rated on a few functions than guidance programs in regular 
school programs- The following are examples^ 

I- Gui d ance co u nse lors have best used extensively fc°r the active *i>d intensive 
study of children vh® are to participate in the various programs- Such ia~ 
tenaive studies emphasise the ev aluation of the child's social, physical < 
and intellectual development and have been instrumental in appraising to 
what extent he has completed the developmental tasks he should have completed,, 
the degree of retardation in uncompleted tacks, identifying the tasks he 
should be working on? Ms needs in relationship to these tasks, and the g&alf? 
he s h o uld establish in order to make progress in completing his tasks 
2<> Guidance personnel here placed at the comman d of the teacher diagnostic In- 
f oantisa about each student which assists her to relate sore realistically 
his teaching to both individual and g ro up needs of her students- 
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3o Conducting parent educational oeurses centering $n the growth and develop- 
sent 5f children ar adolescents? 

4 , Conducting in^service'-education end orientation programs for teachers 0 tutors s 
and aids working in the program in order to provide special types of inform- 
tlsn which will assist thee in understanding this type of program and the 
youngsters they are to work with? 

5„ Working directly in the program to supplement and support the efforts of 
teachers and tutors in dealing with students. 

6? Providing professional counseling and testing services for youngsters and 
parents whs* need such services? 

7<> Devising special types of records as they are needed to understand children 
better and to facilitate the work of thsee engaged in the programs? 

8? Preparing case studies and conducting case differences? 

9c Conducting group guidance and group counseling which will support the class- 
roc* efforts of students and teachers? 

10? Assuring a r es o ur ce role for teachers c parents and students as such services 
are needed? 

IIo Assisting in devising individual types of programs for youngsters who need 
such services in order to progress in the erogram 0 

12? Assisting in gearing the school program to the seeds of the individual student? 

13? Helping develop an atmosphere in the echsol which will facilitate learning 
and help the ycuag people participating in the program to gain better under-, 
standing and more adequate understanding of their own potentialities and 
establishing goals to achieve their purpoeer 

24« Providing information and supportive teehniqu ■< which make it possible for 
all ached personnel to consider the student as a whole rather than just 
Mb special nee d s alone? 

IS? Conducting research to determine student needs and problems and fbr the 
evaluation of the program? 

16? Assisting in the development of adequate fellovtup programs? 

I7o Arranging for fdlov-up and re fer ral of students who need apea&al remedi a l 
or deso X o p ae nt B l programs not provided through program r es o u r ces ? 

Carefully planned programs of guidance can be the heart of the programs for 
diaadv antaged children? It cun also be the heart of all programs which will develop 
nos programs to help people nobody else is reaching? 
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